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Essential Practices/Equity Considerations:

» Is the college disaggregating program
learning outcomes data, program retention
and completion data, and other assessment
measures by race, income, age, and gender
to examine equity gaps? How is this data
disseminated and discussed among college
staff, with students, and with the outside
community?




Goals for Today’s Presentation:

- Define the concept of equity
- Review cohorts and disaggregation of data

> Discuss data facilitation activities

- Consider strategies for creating a sense of
urgency




We Have our Disaggregated Data, Now What?

Figure 1

Percentage of students persisting by academic term or year: 2003 cohort
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We Have our Disaggregated
Data, Now What?

Figure 2

Percentage of students complefing all of the required developmental math sequence in two years, and percent
completeing gatekeeper math by year: 2003 cohort
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Figure 3

Percentage of students persisting by enrollment in
student success course by ferm: 2006 cohort
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EQUALITY EQUITY

. Source: United Way of the Columbia-Willamette




ATD Equity Statement

» Achieving the Dream believes that access to a
high-quality education in an inclusive
environment is the right of all individuals and
imperative for the continued advancement of a
strong democracy and workforce. Achieving the
Dream also believes higher education institutions
have an obligation to work toward equity for
their students. Equity is grounded in the principle
of fairness. In higher education, equity refers to
ensuring that each student receives what the
need to be successful through the intentionaY
design of the college experience.




co-hort
A group of people used in a study

who have something in common.

. First-time to your college in Fall term
- Full-time and part-time

. Credential and Degree Seeking

. May have transfer credits

. Not currently dual enrolled but may have
been when in high school

p—



What is a Cohort?

» A cohort is a group of students who enter a
college or a program at the same time.

» One common cohort consists of first-time
college students. Describing this cohort’s
entering characteristics can be illuminating to
decision-making.

- What % are full-time? Part-time?
- What % are referred to developmental education

- What are their demographics: age, gender,
income, race/ethnicity




Disaggregate Cohort Data to Make
the
Invisible Patterns, Visible

Some Possible Ways to

Dlsaggregate Cohort Data:
First generation

* Race and Ethnicity

« Gender

« Pell eligible

 FT/PT at start

« Age group

» Deved/College ready




Making Patterns Visible

Percent of Students Graduating in Four Years Percent of Students Graduating in Four Years, by Race/Ethnicity
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Beyond the First-Term

» Tracking entering cohorts beyond the first
term allows the college to

- Examine student progress: credits attempted v.
credits completed, grades, success in gatekeeper

courses

- ldentify when students change their enroliment
status, achieve milestones, graduate, and/or
transfer

» Starting fresh cohorts each year allows the
college to know if success rates are
iImproving




FACILITATING GROUP DATA
DISCUSSIONS




Data Summits

» Typically held in conjunction with fall
convocation

» Round table discussions with guided
questions:
- What’s the storyline?
- What surprised you the most?

- What additional data/information would you like to
see about this data set?

- Report out
> ldentify next steps




World Cafe

» Used to create a living network of
collaborative dialogue

» Based on a format and principles developed

by World Café’, a global movement to support
conversations that matter

» Example: Student qualitative profiles










Polling

» Used to ask audiences questions about data
or have them ask you

» Post the question with possible answers

» Also use to gather live audience or class
feedback

» Strength of polling is that it’s anonymous




One Data Point

» Used to engage around data when time is
limited

» Have participants reflect on their
interpretation of the data and contextual
variables

» Engage group on their
interpretation/implications




Agenda

» Include a data item with guiding questions on
department, division or board meeting
agendas

» The practice (data point of the day) becomes
institutional habit and reinforces data culture




Data Placemats

» Designed to have audience co-interpret a set
of data in a visually interesting and simple
way

» Meaningful for participants involved in
program or initiative for which it was
collected

» Placemat questions:
- What do these data tell you?

- What surprises you about these data?

- What factors may explain some of the trends we are
seeing?
- Do these findings lead to any new questions?




Figure 1: Anatomy of a Data Placemat

Vila) Types of Connestoans ——
e s Overall theme

by —— -

of this placemat

" el
? o . =
™  Charts and
::-m::--~—— G Snene g —:::—- —----w——

graphs

> illustrating
preliminary

_—‘ -~

—"‘- o g—— —.‘n- o
_"" —* ** ** ~*
w [
e ————————

analysis

|

e ——— Supporting

7, e g oy
——— P e > quotations from

P TR R GV P T WY ey W e
g B s e 1) D S———

e e R A R

Sy e Vs e Sempete




School Data Dashboard

Queen Elizabeth High School (UrN: 122356 , DfE No.: 9294417 ) - Key Stage 4

ofted

How are pupils doing in exams? (Attainment)

In 2012, 73% of all pupils attained five
GCSEs grade A*-C including English and
mathematics. This is a decrease of one
percentage point since 2011

Percentage of pupils who attained five
GCSEs grade A*-C including English and
mathematics
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40% of similar schools' results, and in the
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Comparison with other schools

Similar schools

In 2012, 82% of pupils attained grade A*-C
in English (EBacc). This has not changed
since 2011.

Percentage of pupils who attained grade
A*-C in English (EBacc)
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Mathematics

In 2012, 80% of all pupils attained grade A"-
C in mathematics (EBacc). This is a
decrease of two percentage points since
2011

Percentage of pupils who attained grade
A*-C in mathematics (EBacc)

-

Percentage
e 38888

Y VY W W —

2010 2011
sees National level

2012

In 2012, the school's result was in the
middie 20% of similar schools’ results, and
in the top 20% of all schools

Comparison with other schools

Similar schools

Science

In 2012, 67% of pupils were entered for
science (EBacc) and 88% of these attained
grades A*-C. This is a decrease of six
percentage points since 2011 when 69%
were entered.

Percentage of pupils who attained grade
A* to C in science (EBacc)

100
80
60

Percentage

8 8

2010 2011
ssse National level

2012

In 2012, the school's result was in the top
40% of similar schools’ results, and in the
top 40% of all schools

Comparison with other schools

Similar schools

Highest I

ey

Highest Highest Highest Highest Highest Highest
2nd quintile 2nd quintile 2nd quintile 2nd quintile 2nd quintile 2nd quintile 2nd quintile 2nd quintile
3rd quintile 3rd quintile 3rd quintile 3rd quintile 3rd quintile 3rd quintile 3rd quintile 3rd quintile
4th quintile 4th quintile 4th quintile 4th quintile 4th quintile 4th quintile 4th quintile 4th quintile
Lowest Lowest Lowest Lowest Lowest Lowest Lowest Lowest




Community #1 Reflective Session Feedback
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Oregon Arts Education Snapshot

Findings Preview, October 2015

WHO RESPONDED? '
Out of 355 .
Organizations 17 Counties
Delivering arts
education in
36 counties.

WHAT RESOURCES DO THEY HAVE?
In the table below, darker colors correspond with more respondents,

Percent of Total Budget Spent on Arts Education

Total Budget  0-20% 21-40% 41.60% 61-80% B1-100% %X Orgs
Less than $50.000 5 7 2 5 nx
$50,000 to $99.999 3 I | 3 4 8%

$100,000 to $249.999 7 - 2 - 4 18%
$250,000 to $499.999 - 1 3 4 (139
$500.000 to $999.999 B 2 . 2 16%
SIMw$2M 3 0 ! 2 1%
Over $2 M 0 0 0 [ "nx
Nearly 63% of responding Engage
organizations have less than o volunteers
o deliver
2
o/ =
contractors

FTE devoted to arts o 10 debver

education programming. programs.

WHAT PROGRAMMING ARE THEY PROVIDING?

Out of OST Instruction for Seudenes NGRS
School [ &

Types of Programs Offered
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Drawing from your own experience, what might explain
some of the trends we are seeing in the survey?

Discipline Delivered

WHAT BARRIERS DO THEY FACE?
#1 Lack of Funding

Lack of funding is the leading challenge for nonprofit organizations that
provide arts education programs in Oregon.

“hourm.nnm:ohmuwdhmd
district, volunteers, and collaborating organizations. However, our area

continues to be impoverished, making finding funding support at the local
level extremely difficule. Our program has room to grow.... How can we

find consistent even pardial funding? '

"kuwahﬂ.nuwmecndnmu
brought residencies to schools. It was a grant funded program and each
year there was 2 new funding stream and new priorites/goals/initiatives 1o
meee. It was too difficult to keep the program consistent. ... It was very
difficult not to know whether or not we would be funded for the

m‘"_n

#2 Other Curriculum Priorities
Competing curriculum priorities s the second most pressing challenge to
offering arts education in Oregon.

"...ouammnmmmmau
teachers and administration feeling overwhelmed by trying to meet
Commeon Core and Next Generation Science Stndards....""

#3 Space and/or Time Constraints

Space and/or time constraints — both those related directly to providing
arts education, and also those related to developing arts education
programming — also limit the ability of arts education providers to offer
more opportunities to students both in and out of school.

"Fau-lluoomhm the biggest obstacle is the need
to devote organizational tme and resources to establishing links with

potential partners. The more assistance we have in forging contacts with
educators, the better our outreach programs.

THE OREGON
COMMUNITY
FOUNDATION  OREGON AtTs
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Data Gallery

» Also known as “Data Walks”

» Used to review multiple research report
findings

» Useful for both organization members and
community stakeholders

» Have the potential to spur both individual and
collective action




Data Gallery Continued:

» To debrief this activity, ask the following:
- What patterns did you see in the data?
- What gaps?
- What do you find interesting in these data?
- What assumptions might these data help to test?

- What other data would you want to have a fuller
picture of the current context?

- Whose perspective is reflected in these data? Who is
missing?










Which methods would be suitable
for your college?

- Data Summits
- World Café

> Polling

- One Data Point
- Agenda ltem

- Data Placemats

- Data Gallery
> Other?

\ .
W\ WA
\ \ R\ \ .‘,\‘2..
O\ AN\
A\ \\N
\




Creating a Sense of Urgency

.



The Eight-Stage Change
Process

» By

John P. Kotter

Leading Change




Eight Stages

Establishing a Sense of Urgency

Creating the Guiding Coalition

Developing a Vision and Strategy
Communicating the Change Vision

Empowering Broad-Based Action

Generating Short-term Wins

Consolidating Gains and Producing More Change
Anchoring New Approaches in the Culture

1.
2.
3.
4.
5,
6.
7.
8.




Our

Iceberg
Is Melting

Changing and Succeeding
Under Any Conditions

John Kotter ',

«_aswokeo! /
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Foreword by Snencer Johnson. M.D.. author of Who Moved My Cheese?



Error #1:

Allowing too much Complacency

Why is complacency high?

» Too much past success
» A lack of visible crisis
» Low performance standards

» Insufficient feedback from external
community




According to Kotter:

“Without a sense of urgency, people won’t give
the extra effort that is often essential...they
won’t make the needed sacrifices”




Sources of Complacency

Kotter, J. P. (1996). Leading Change. Boston: Harvard Business School Press. p. 40.

The absence ofa majorand visible crisis

Toomuch happytalk Too many visible

from seniormanagement \ /resources

Human nature, with its \ Lowoverall
capacity for denial / performance
especially if people are COMPLACENCY standards

already busy or stressed

A Kill-the-messenger-of ' Organizational
bad-news, low-candor, / \ structures thatfocus

low-confrontation culture employees on narrow
functional goals

A lack of sufficient Internalmeasurement
performance feedback systems thatfocus on the
from externalsources wrong performance indexes




Pushing Up the Urgency Level

Ways To Raise The Urgency Level m

Eliminate

EACA0S Set High

Create A Targets

Crisis

Broader
Wonderful ; Performance
Future High Levels measures

Of Urgency

Honest
Discussions Customer

Satisfaction
Talk

Regularly
To Unhappy
Customers

How To Successfully Lead Progects With Professor John P. Kotler s 8-Step Model 2 Pink Elephant, 2016. A Rights Resernved. 10






