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Participant Handout - Module 2

Unpacking Assumptions: Responding to Multilingual Readers in the Writing Classroom

Presented by Dr. Brett Griffiths, Dr. Charissa Che, and Dr. Emily Su

Objectives: Participants will:

(Experience) Name and explore our own experiences of and assumptions about the
reading experiences of multilingual learners in ESOL & co-req classrooms

(Research) Draw on recommendations from the Family of research in writing, literacy,
and language studies to literacy instruction in corequisite ESOL classrooms.

(Practice) Model prereading, reading and annotation, and metacognitive reflection as
interconnected phases of "reading" to learn and apply new knowledge.

(Design) Draw on this understanding to update and implement reading activities for your
ESOL and CoReq classroom.

Introduction

Notes:

“
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Pause & Reflect 1
(5-8 min)

What are your own experiences reading or writing for academic purposes in a language
other than your home language?

What do you imagine are the most challenging aspects of college-level reading for a
multilingual learner new to college?

What strategies do you apply to your own reading when faced with a text in an unfamiliar
genre or content area?
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4. Which of these do you model or embed in your classrooms already?

Section 1: Providing support from faculty and through assignments

Notes:

Pause for Activity: Reading Outside Our Comfort Zone
(8-10 min)

e Participant note:
o Link to reading & Urias et al 2024.pdf
o For a deeper dive into reading ecologies model, see image at the end of the
packet

Notes:

Section 2: Supporting Multilingual Readers
e Participant note:
o Link to reading @ CATW HYPE PASSAGE_blank.pdf or
& CATW HYPE PASSAGE_annotated.pdf or go to print out on last pages of this
handout

Notes:

Pause & Reflect
m (3-5 minutes)

5. What are some aspects of a language that can make reading and learning in a different
language difficult for someone?
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https://drive.google.com/file/d/1hoD76kdC7qAmwjwC-Nuzs91YIczbF2-0/view?usp=sharing
https://drive.google.com/file/d/1gzybTY-HwQ_XQjxyPs72VmNGbXqkox_3/view
https://drive.google.com/file/d/1gKy_b_Tz3cxv1KjorljU_B9VhO6tRiqP/view?usp=sharing

Section 3: Teaching Reading Strategies

Notes:

m Pause & Reflect:
(5-8 minutes)

6. What might multilingual students in your classrooms find potentially alienating or
confusing in the text?

7. Explain which passages you revised, your revisions, and the rationale behind these
revisions.

Optional Follow up Activities:
1. The presenters offer an additional student handout, which participants may borrow or
adapt for their own teaching purposes for teaching reading.

0 MLE S2 (Handout) Guide for Effective Reading and Annotation.docx
Here is a simplified adaptation of the guide one teacher created as an example.

2. In the article “Teaching toward Reading Transfer,” linked in this guide, the authors note
that many of our approaches to assessing learning inadvertently teach students to skip

their readings.

Prompt:

In what ways can the teaching of lateral reading and metacognition help students
re-engage with reading? What is one prompt or assignment in your course that you can
revise by incorporating a collaborative reading process, lateral reading strategies, and

metacognition?
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https://docs.google.com/document/d/1LZxOTt5PVVmrJUKKQyfsSAW-bUJqQ8TX/edit?usp=sharing&ouid=115522901063395726951&rtpof=true&sd=true
https://drive.google.com/file/d/1CWC58ZCQoVBuJtUKvQtLlfVFHgXAbxxL/view?usp=sharing
https://drive.google.com/file/d/10QYQGrTVpp9tmG7bWnMWzlameQnzjpGz/view?usp=drive_link

Suggested Follow-Up Reading:

Please find suggested reading for follow-up in the references below. Additionally, the presenters
have incorporated links to relevant articles and videos on some of the slides for easier recall
and access.

Optional prereading or follow-up:

1. “Effects of reading strategy instruction in English as a second language on students’
academic reading comprehension”
https://journals.sagepub.com/doi/full/10.1177/1362168820985236

2. “Strategies for improving reading skills among ell college students”
https://drive.google.com/file/d/1_GGVs1f20sAXXXKSFZ1wDXnhRWUze2Fi/view?usp=s
haring

3. “Teaching toward Reading Transfer in Open-Access Contexts: Framing Strategic
Reading as a Transferable Skill”
https://drive.google.com/file/d/1fDIA60OLux55rkLJIgGIIOH10yGVF7Us/view?usp=drive |
ink
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https://journals.sagepub.com/doi/full/10.1177/1362168820985236
https://drive.google.com/file/d/1_GGVs1f2OsAXxXKSFZ1wDXnhRWUze2Fi/view?usp=sharing
https://drive.google.com/file/d/1_GGVs1f2OsAXxXKSFZ1wDXnhRWUze2Fi/view?usp=sharing
https://drive.google.com/file/d/1fDlA6oOLux55rkLJIqGIl0H1OyGVF7Us/view?usp=drive_link
https://drive.google.com/file/d/1fDlA6oOLux55rkLJIqGIl0H1OyGVF7Us/view?usp=drive_link

References

Bartholomae, D., & Petrosky, T. (2003). Ways of reading words and images. Macmillan.
https://books.google.com/books?hl=en&Ir=&id=gaVX60 E8gQC&oi=fnd&pg=PA1&dg=b
artholomae+and+petrosky&ots=AdvBWTXf85&sig=qI TGWw97WeHGYY QckhFCkvphtS
Y

Bazerman, C. (2013). Genre as social action. In The Routledge handbook of discourse analysis
(pp. 226—238). Routledge.
https://api.taylorfrancis.com/content/chapters/edit/download?identifierName=doi&identifi
erValue=10.4324/9780203809068-19&type=chapterpdf

Choi, M., & Todaro, J. N. (2022). From Considerate to Challenging Texts: A Four-Tiered Text
Approach to Thematic Reading. Journal of Adolescent & Adult Literacy, 65(6), 457—467.
https://doi.org/10.1002/jaal. 1222

City University of New York. (2012). CUNY Assessment Test in Writing (CATW) Student
Handbook. 2.
https://www.cuny.edu/wp-content/uploads/sites/4/page-assets/academics/testing/cuny-as
sessment-tests/test-preparation-resources/StudentHandbook CATWWebnew.pdf.

Flower, L., & Hayes, J. R. (1981). A Cognitive Process Theory of Writing. College Composition
& Communication, 32(4), 365—-387. https://doi.org/10.58680/ccc198115885

Graham, S. (2020). The Sciences of Reading and Writing Must Become More Fully Integrated.
Reading Research Quarterly, 55, S35-S44. https://doi.org/10.1002/rrq.332

Hilberg, J. (2022). Feature: Teaching toward Reading Transfer in Open-Access Contexts:
Framing Strategic Reading as a Transferable Skill. Teaching English in the Two-Year
College, 50(2), 132-145.

Inoue, A. B. (2015). Antiracist writing assessment ecologies: Teaching and assessing writing for
a socially just future. Parlor Press LLC.

Lakoff, G., & Johnson, M. (2008). Metaphors we live by. University of Chicago press.

Lankshear, C., & Knobel, M. (2006). New literacies: Everyday practices and classroom learning.
Open University Press.

Lei, S. A., Berger, A. M., Allen, B. M., Rosenberg, W., & Plummer, C. V. (2010). Strategies for
improving reading skills among ELL college students. Reading Improvement, 47(2), 92+.
https://link.gale.com/apps/doc/A233607048/AONE?u=cuny_johnjay&sid=googleScholar
&xid=b519832f

Paulson, E. J., & Van Overschelde, J. P. (2021). Accelerated Integrated Reading and Writing: A
Statewide Natural Experiment. Community College Journal of Research and Practice,
45(1), 13-30. https://doi.org/10.1080/10668926.2019.1636733

Phillipson, R. (1992). Linguistic imperialism. Oxford University Press.

Regalado, Y. M., McEwen, D. L., & Fong, C. J. (2024). A Critical Systematic Review of Cultural
and Community Practices in Integrated Reading and Writing Courses in Two-Year

4 o
Ascendium- @Texassuccessccmnr | 7 CCCSE | Studer_\t‘-Rléa.dy WestEd P 5



Colleges. Journal of College Reading and Learning, 54(4), 191-218.
https://doi.org/10.1080/10790195.2024.24027 11

Rosenblatt, L. M. (1982). The literary transaction: Evocation and response. Theory Into Practice,
21(4), 268-277. https://doi.org/10.1080/00405848209543018

Rosenblatt, L. M. (1988). Writing and reading: The transactional theory. University of lllinois at
Urbana-Champaign.
https://books.google.com/books?hl=en&Ir=&id=rdjFbB5SMJEC&o0i=fnd&pg=PA12&dqg=ro
senblatt+reading+&ots=T33D4Hy43P&sig=DvWOPZ7J0jbh3NbBOrgp8rhKRZ0

Rosenblatt, L. M. (2018). The transactional theory of reading and writing. In Theoretical models
and processes of literacy (pp. 451-479). Routledge.
https://www.taylorfrancis.com/chapters/edit/10.4324/9781315110592-28/transactional-th
eory-reading-writing-louise-rosenblatt

Suh, E. K. (2022). Feature: Teaching Reading as Raciolinguistic Justice: (Re)Centering Reading
Strategies for Antiracist Reading. Teaching English in the Two-Year College, 50(2),
116—-131. https://doi.org/10.58680/tetyc202232296

Swales, J. (1990). Genre analysis: English in academic and research settings. Cambridge
University Press.
http://books.google.com/books?hl=en&Ir=&id=shX_EV1r3-0C&oi=fnd&pg=PR7&dqg=kroll
,+keith+end+of+community+college+english+profession&ots=8FP-mOkkri&sig=b0_RAtX
Amur1IGZM9R_Hts4T9lQ

Tardy, C. M., & Swales, J. M. (2009). Form, text organization, genre, coherence, and cohesion.
In Handbook of research on writing (pp. 693—713). Routledge.
https://api.taylorfrancis.com/content/chapters/edit/download?identifierName=doi&identifi
erValue=10.4324/9781410616470-41&type=chapterpdf

Wineburg, S., & McGrew, S. (2017). Lateral reading: Reading less and learning more when
evaluating digital information.
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3048994

WRAC Active Reading—Chabot College. (n.d.). Retrieved March 14, 2025, from
https://www.chabotcollege.edu/academics/learning-connection/wrac/handouts/active-rea

ding.php

Yapp, D., de Graaff, R., & van den Bergh, H. (2021). Effects of reading strategy instruction in
English as a second language on students’ academic reading comprehension.
Language Teaching Research, 27(6), 1456-1479.

https://doi.org/10.1177/1362168820985236 (Original work published 2023)
Young, M. J. L. F. (n.d.). Bitzer: Rhetorical Situation. Public Knowledge, and Audience.

4 o
Ascendium- @Toxassuccessccmnr | 7 CCCSE | Student‘-Rle'a_dy WestEd P 6


https://doi.org/10.1177/1362168820985236

Appendices
Reading handouts

Reading 1: Click on the link below to access the reading for the first activity
Urias et al 2024.pdf

Reading 2: Click on the link below to access the reading for the second activity
Blank version: B CATW HYPE PASSAGE_blank.pdf
Annotated version from presentation: B CATW HYPE PASSAGE_annotated.pdf

Format of the CUNY Assessment Test in Writing

The CATW has two parts: a reading passage of 300-350 words, and Wrinng Directions to
guide students in preparing their written responses.  Newdents bave K0 mvinuies fo complete the fes,
and they may nie a non-clecironic dicifonary, bilingwal, if preferred.

SAMPLE TEST:
Assignment
Begin by reading the passage below.,

Hype
Advertisements are the most prevalent and toxic of the mental pollutants. From the
moment your alarm sounds in the morning to the wee hours of late-night Tv,
commercial pollution floods your brain at the rate of about three thousand
marketing messages per day. Every day an estimated 12 billion display ads, 3 million
radio commercials, and more than 200,000 TV commercials are dumped into North
America’s collective unconscious. The increase in commercial advertising has
happened so steadily and relentlessly that we haven't quite woken up to the
absurdity of it all. Mo longer are ads confined to the usual places: buses, billboards,
stadiums. Anywhere your eyes can possibly come to rest is now a place that, in
corporate America’s view, can and ought to be filled with a logo or product message.

You fill your car with gas, and there's an ad on the nozzle. You wait for your bank
machine to spit out money and an ad scrolls by in the little window. You drive
through the countryside and the view of the wheat fields is broken at intervals by
enormous billboards. Your kids watch Pepsi and Snickers ads in the classroom. A
company called VideoCarte installs interactive screens on supermarket carts so that
you can see ads while you shop. (A company executive calls the little monitors “the
most powerful micromarketing medium available today.”) There is nowhere to run.
No one is exempt and no one will be spared. In the silent moments of my life, |
often used to hear Beethoven's Ninth Symphony play in my head. Now | hear that
kid singing the Oscar Meyer wiener song.

Excerpted from Kalle Lasn. “Hype,” in Signs of Life in the USA: Reodings on Populor Culture for Writers,
4" ed. Sonia Maasik & Jack Solomon, Eds. Boston: Bedford/St. Martin's, 2003. 217-220.

Writing Directions
Read the passage above and write an essay responding to the ideas it presents. In your essay, be sure to
summarize the passage in your own words, stating the author's most important ideas. Develop your
essay by identifying one idea in the passage that you feel is especially significant, and explain its
significance. Support your claims with evidence or examples drawn from what you have read, learned in
school, and/for personally experienced.

Remember to review your essay and make any changes or corrections that are needed to help your
reader follow your thinking. You will have 90 minutes to complete your essay

5
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https://drive.google.com/file/d/1hoD76kdC7qAmwjwC-Nuzs91YIczbF2-0/view?usp=drive_link
https://drive.google.com/file/d/1gzybTY-HwQ_XQjxyPs72VmNGbXqkox_3/view?usp=drive_link
https://drive.google.com/file/d/1gKy_b_Tz3cxv1KjorljU_B9VhO6tRiqP/view?usp=drive_link

Griffiths-Schoolcraft Model of Reading Ecologies Image
(Alt Text available for this image)

Griffiths-Schoolcraft Model
of Reading Ecologies

Generic Reading & Writing

Identifying authors' moves in specific
kinds of texts, such as overall
organization, structure, order of
information, or use of subheadings

How do authors in How does the genre
thisfield organize  AULEINITENVIS support the
their writing? or disciplines call argument?
for this genre?
Informational
" - Rhetorical
Reading &Writing Reading & Writing
What information is new or MEANING

different from what I know? BUERER D e

Who knows this? Is the source

' i o What rhetorical
h(_)V\{C;in share credible? appeals are/should
this information be used?

with others?
Social Reading

How do others understand this?
How does this fit my experiences?
Social connections to the reader,

other texts, and community
interpretation and translations

-
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